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S19 Template for Illinois Reads Final Curriculum CIEP 329  
Illinois Reads Books  

Title of Book  Strange Birds: A Field Guide to Ruffling Feathers 

Title of Unit  Growing Up and Making a Stand (However They Can) 

Grade level (interest)   4-7 Reading Grade level  4th 

Lexile Level  750L Guided Reading level  U 

 A. Purpose for 
Instruction/ Essential 
Questions/ Theme 

Purpose: The purpose of this unit is to foster fourth grade students’ sense of inequality 
and social justice through a text that is focused on a strong girl-friend group comprised 
of various ethnic, racial, and socioeconomic backgrounds in South Florida. This text 
will also serve as a vehicle for students to learn comprehension strategies like making 
connections, asking questions, inferring and visualizing, and summarizing. Students 
will engage with technology throughout the lessons, through the use of a Smart Board 
and other forms of technology that will provide multiple means of representing the text 
and increase student engagement across the unit. Finally, there are formative 
assessments built into every lesson of the unit and a summative assessment that was 
created specifically to enhance student engagement with critical thinking, problem 
solving skills, and addressing social injustices.  
 
Essential Questions: 

1. What qualities make for enduring and true friendship?  
2. How can ordinary citizens fight back against injustice and advocate for change? 
3. How do Lane, Aster, Ofelia, and Cat face their own individual changes while 

also fighting for change in their community? 
 
Theme: The theme of Strange Birds: A Field Guide to Ruffling Feathers is change: the 
internal change that one faces as they are growing up and the outward change that 
ordinary individuals can bring to their communities. 

  
     B. Alignment to the depth of the Common Core – Standards addressed and assessed 
CCSS ELA Standards  
[Reading, Writing] 
4 required, you may identify 
up to 6 if you are writing six 
lessons 

Lesson 1: 
CCSS.ELA-LITERACY.RL.4.3: Describe in depth a character, setting, or 
event in a story or drama, drawing on specific details in the text (e.g., a 
character's thoughts, words, or actions). 
Lesson 2: 
CCSS.ELA-LITERACY.RL.4.1: Refer to details and examples in a text when 
explaining what the text says explicitly and when drawing inferences from the 
text. 
Lesson 3: 
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CCSS.ELA-LITERACY.RL.4.1: Refer to details and examples in a text when 
explaining what the text says explicitly and when drawing inferences from the 
text. 
Lesson 4: 
CCSS.ELA-LITERACY.RL.4.2: Determine a theme of a story, drama, or 
poem from details in the text; summarize the text. 

  
C. Student Learning Outcomes – Targeted unit goals 

1. Students will be able to describe a character by using textual evidence and will describe that character 
using connections made during the reading (text to self, text to text, text to world).  

2. Students will be able to ask questions before, during, and after reading the text and will make inferences 
to answer those questions as a group. 

3. Students will be able to illustrate a scene from the novel based on what the text says explicitly and by 
making inferences.  

4. Students will be able to summarize the novel and determine the novel’s theme. 
  
D. Text Sections to be read closely with plans to support reading and discussion – identify pages 
Lesson 1: Chapters 1-4 (pp.1-28) 
Lesson 2: Chapters 11-15 (pp. 82-121) 
Lesson 3: Chapter 27 (pp. 209-220) 
Lesson 4: Whole book 
  
Academic Language 
to be supported at 
word, syntax and 
discourse levels 

• Making Connections 
• Questioning 
• Visualizing 
• Inferencing 
• Summarizing 
• Synthesizing 

Vocabulary 
Tier 2 Words 

• Community  
• Oath  
• Racism 
• Neglect 
• Refugee 
• Immigrant 
• Foiled 

Tier 3 Words 
  

• Ostentation 
• Ornithologist  
• Muckraker  

  
Bloom’s Levels Addressed:  (Check all that apply) 
✓Remembering 
✓Understanding 
✓Applying 
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✓Analyzing 
✓Evaluating 
✓Creating                     

 
          E. Instructional Lessons 
Research Based 
Strategies 
[Tied to STW & 
standards] 

Ø All comprehension strategies are from: 
Harvey, S., & Goudvis, A. (2007). Strategies that work: Teaching comprehension for 
understanding and engagement. Portland, Me: Stenhouse Publishers.  

• Making Connections - Lesson 1 
• Questioning - Lesson 2 
• Visualizing and Inferencing - Lesson 3 
• Summarizing and Synthesizing - Lesson 4 
 

Ø Character Analysis Chart (Lesson Plan 1) adapted from: freeology.com 
https://freeology.com/wp-content/files/analyzingcharacters.pdf 
 
Ø Summative Assessment Strategy (GRASPS): 
McTighe, J., & Wiggins, G. (2004). Understanding by design: Professional development 
workbook. Alexandria, VA: Association for Supervision and Curriculum Development 
(ASCD). 

  
Interactive 
activities for each 
lesson 
  
  
  
  
  
  

• Lesson Plan 1: Listen to parent-recorded read-aloud of a chapter (this chapter 
will be used for teacher’s model of character connections) 
https://mystorytime.com/ 

• Lesson Plan 2: Use Smartboard to record student questionings and keep those questions 
to refer back to later (answering questions worksheet was created to be used as an 
anchor chart to record and model questioning). 

• Lesson Plan 3: Project the book and use the Smart Board highlight feature to highlight 
and annotate the book margins. 

• Lesson Plan 4: Use audiobook of novel to guide student’s independent reading. 
https://www.amazon.com/Strange-Birds-Field-Ruffling-
Feathers/dp/B07V9PM4CK/ref=tmm_aud_swatch_0?_encoding=UTF8&qid=1582329
071&sr=8-1 >Click Audiobook to purchase (free with trial). 

• Lesson Plan 4: Kahoot (HOOK: to summarize and review events in the book before 
students work on their own summaries) https://kahoot.com/ 

• Lesson Plan 4: Padlet will be used so that students can respond to the prompt 
“Summarize Strange Birds: A Field Guide to Ruffling Feathers in your own words.” 
https://padlet.com/ 
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Lesson 1: 
Objective: 
  
 

 
Procedure  
Lesson One: 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Students will be able to describe a character by using quotes and paraphrasing the text and 
will describe that character using connections made during the reading (text to self, text to 
text, text to world).  
 
 
Introduction/ “Hook”: 

• Introduce students to the quote at the beginning of the book by Stephen King. “I 
never had any friends later on like the ones I had when I was 12” --Stephen King, 
The Body 

• What does this quote mean to you? Think-aloud: Are friends more important at 12? 
Are your friends at 12 more special than your friends when you were 5 or 6? 
Students should think-pair-share as a response to this quote. 

• Transition to introducing the book taking place in Florida, with a group of 4 girls 
who, despite their differences, become friends and “ruffle some feathers” along their 
journey. Who are the main characters of the book? 

I DO: 
• Start class by talking about the four girls and their characteristics. Each of the main 

girls had their own chapter at the beginning of the story. Ask: What are some of the 
qualities of each character? What can we gather from textual evidence and the 
chapter headings?  

• Make a brief character list on the board with a few characteristics that students point 
out.  

• Next, start a think-aloud & model making connections. Even as a teacher, I found 
myself making connections with this character... 

• Explain making connections to characters (text to self, text to text, text to world). 
Create anchor chart or refer to created anchor chart if necessary to explain the 
differences. 

• Model how to make connections by beginning to fill out a connection chart on the 
smartboard. Explain that students will then make their own connections as we listen 
to a parent recorded read-aloud of a chapter. 

 
WE DO: 

• Listen to parent-recorded read-aloud of a chapter (this chapter will be used for 
teacher’s model of character connections and character development chart later on). 

• After the reading, continue modeling how to make connections to a specific 
character. Use textual evidence to fill in your chart on the Smart Board (or 
projector).  

• After the reading, students will work in partners or groups to fill out their own 
making connections worksheet. 

 
YOU DO: 

• After making connections, each student will choose a character that they have made 
connections to that they would like to develop further by filling in a character 
analysis chart. 

• Students will work individually on the character analysis chart. 
 
Closure: 

• Students can share with a partner their chart and discuss the character they chose. 
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Technology 
pages: 

• Students will turn in both their making connections sheet and their character 
analysis chart as formative assessments.  

• (These character charts can be used again later in the unit to have students reflect on 
any changes to the character they originally had connections with. Students can 
reflect and add to their work later if the teacher desires).  

 
 
 
 
 
Refer to page 11 in this document for Making Connections Chart. 
Refer to page 12 in this document for Character Analysis Chart.  

  
 
Lesson 2: 

Objective: 
  
 
 

Procedure  
Lesson Two: 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

Students will be able to ask questions before, during, and after reading the text. Students 
will also be able to answer their questions through group discussions and making 
inferences. 
 

Introduction/ “Hook”: 
• Ask students if there has been any lingering questions as they have had as they read 

chapters 1-10 in the book. Write down the questions students volunteer. 
• Explain to students that questioning is an important strategy in reading that inspires 

curiosity and drives reading. If all of the answers were given from the beginning, 
would any book be worth reading? Allow students time to respond.  

I DO: 
• Transition to explaining that the questions students have so far are important for 

guiding the reading they will be doing independently in class.  
• Bring up the “Before, During, After” reading sheet on the Smart Board. Model 

adding the questions students already asked into the “Before” column. Add some 
questions of your own.  

• Model that during the reading, you may ask a question like: Why is this certain 
character acting a certain way? -OR- What will happen next? Show the class how 
some questions can be jotted down into the “During” column. 

• Explain that after reading chapters 11-15, students will still have questions that have 
not been answered and they may have new questions. The new questions that come 
after a reading should be written under “After” reading. 

 
WE DO: 

• Play an audiobook for students to listen along to in class to keep their attention. 
• Model a “during reading” question by having a think-aloud. Pause on chapter 12, 

page 86. Say: reading this chapter here makes me wonder: are the parents 
celebrating a special occasion? If the family never buys Cuban food, I wonder what 
prompted them to go out and buy fritas today?  

• Add the question to the during reading column. Keep playing the audiobook and 
encourage students at the end of each chapter to add questions to their charts. 
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Technology 
pages: 

YOU DO: 
• Once all of the chapters have been read, ask students to take a moment and add their 

own “After” reading questions.  
• Next, have students discuss with their group mates about the questions they wrote 

down. Students should try to arrive at answers if they have unanswered questions. 
Explain that sometimes answers are not in the text, they may have to be inferred 
based on what is going on. 

• In their Before, During, and After Reading sheet, students can write down answers 
to their questions.  

 
Closure: 

• Bring students back together and ask if there were any questions they discovered an 
answer to during the group discussions. Take note of these. 

• Ask if there are still questions that students have that remain unanswered. Write 
these on the Smart Board or highlight them on the Smart Board. 

• Students will turn their questioning sheet in as an exit slip. 
• This questioning sheet can be used as an anchor chart for modeling questioning and 

can be referred back to later in the unit to see if questions have been answered -OR- 
if new questions have come up.  

 
 
 
 
Refer to page 13 in this document for Before, During, After Reading Questions Chart. 

 
 
 
Lesson 3: 

Objective: 
  
 

Procedure  
Lesson Three: 
  
 
 
 
 
 
 
 
 
 
 

 

Students will be able to illustrate a scene from the novel based on what the text says 
explicitly and by making inferences.  
 

Introduction/ “Hook”: 
• Project a teacher-made visualization illustration from a different chapter in the novel 

on the screen. Ask students to turn and talk with a partner to discuss and describe 
what they see. 

• Ask student pairs what they believe the drawing is about. Ask: What exactly from 
the image makes you think that way? 

• Ask students what part of the book they think the illustration is from. Ask students 
to back up their guesses with textual evidence from the book.  

 
I DO: 

• Once students have guessed and discussed with others, read the scene directly from 
the book. 

• Use the Smart Board or other projector technology to show the exact pages you used 
in the book that guided your inferred visualization. Model explaining how your 
evidence supports your creation.  
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Technology 
pages:  

• Show the students explicitly what the text said to make you draw that scene and 
show them the inferences you made in order to illustrate that scene. 

• Explain that visualization and inferring go hand and hand because they help you 
piece together what may happen next in the story. These visualizations and 
inferences are never based on pure imagination, but instead are based on textual 
evidence.  

 
WE DO: 

• Before students illustrate a scene on their own, have them discuss in groups what 
Chapter 27 is about. 

• Student groups will be given self-stick notes to track their inferences and the 
reasoning behind their visualizations. Remind students that not only are they 
creating their own inferred visualizations, they must use textual evidence to support 
their inferences. Ask students to make their thinking about Chapter 27 visible by 
using self-stick notes and sticking the notes on the pages of their copy of the book. 

• Encourage students annotating their texts to highlight or underline not only what is 
important from Chapter 27, but also what information guides their inferences and 
visualizations before/as they create their self-stick notes (have students refer to your 
modeling on the Smart Board to see what useful annotation looks like).  

• Float around the room to assist students with their note-taking and self-stick notes. 
Ask students to clarify their thinking and refer to the text for support in their 
inferences. 

• Come together as a class and write out some of the important aspects of Chapter 27. 
Ask: What happened in Chapter 27? Do we have any burning questions about what 
comes next? Can we use visualization and inferring to help us understand what the 
Ostentation might do with the flamingos? 

 
YOU DO: 

• Students will illustrate a visualized/inferred scene from Chapter 27 (or what comes 
next) on the visualizing sheet. Also, students will use self-stick notes to support the 
thinking behind their visualization sheet. Student self-stick notes will need 
references to textual evidence that support their drawings. Self-stick notes will be 
posted into student copies of the novel. 

• Once students have illustrated their scene, ask them to share their work with a 
partner. 

• Together, partners can share textual evidence to support their visualized and inferred 
scene.  

 
Closure: 

• Once students have discussed with their partners their illustrations, we can discuss 
as a class what students illustrated.  

• Students will turn in their illustrations at the end of class. 
• Visualization sheets and self-stick notes will be used as formative assessments. 

 
 
 
 
Refer to page 14 in this document for Visualization sheet.  
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Lesson 4: 
Objective: 
  
 
Procedure 
Lesson Four: 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

Students will be able to summarize the novel and determine the novel’s theme. 
 

Introduction/ “Hook”: 
• Use Kahoot to summarize and review events in the book before students work on 

their own summaries. Reviewing events will be necessary to help students remember 
some key figures, events, motives from the novel.  

• After the Kahoot, explain to students that using a brief quiz to review helps students 
remember the most important parts of the novel. 

 
I DO: 

• Explain the importance of summarizing a novel. Ask: If you wanted to explain this 
book to someone else, someone who has not read it, would you try to explain every 
detail possible or would you give them a summary of the events to see if they are 
interested? 

• Explain that a summary is made up of the most important points of the story, and that 
a summary is short. 

• Model how students will create their own summary on Padlet by summarizing one of 
the main characters. If I were to summarize Lane DiSanti, would I include everything 
I read about her or would I only pick out what is most important? Model picking out 
the important pieces of Lane DiSanti by writing out a brief summary list. Lane is an 
artist, visiting her grandmother for the summer, is lonely and sets out to create the 
girl group (the Ostentation), and she is brave and helps to make change in the 
community. Create list and project the list on Smart Board.  

• Model how to upload an individual summary to Padlet. 
 
WE DO: 

• Before creating their Padlets, ask students: What are some of the important 
characters in the book? What are some of the important events? 

• Write down some brief items that students mention should be in the summary. 
• Encourage that summary lists should be kept short and brief: made up of words and 

phrases and not sentences. Explain that retelling a story should not take more than 5 
pieces: characters, setting, plot, conflict, resolution. 

 
YOU DO: 

• Students will have time to work individually to create their own full novel summary 
on Padlet. Students will respond to the prompt “Summarize Strange Birds: A Field 
Guide to Ruffling Feathers in your own words.” 

• Then, students will have to write/illustrate what they think the overall theme of the 
book is. Students will use Padlet to upload their final theme of the novel as well. 

 
Closure: 

• Students will upload their summaries and themes to Padlet. 
• Students will take time to discuss with a partner 1) their individual summary, and 2) 

their theme for the novel. 
• Once students have uploaded their summaries, as a class we can discuss the summary 

of the novel and write down some themes we all identified.  
• Padlets will be reviewed as formative assessments.  
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Technology 
pages:  

 
 
 
 
 
- Refer to page 15 in this document for Lesson Plan 5 technology examples. 
- For SUMMATIVE ASSESSMENT: Refer to page 16 in this document for Summative 
(GRASPS) assessment.  

  
Plans for Formative and 
Summative Assessment 
linked to standards and 
learning outcomes 
(objectives) 
  

Lesson Plan 1 
• Standard: CCSS.ELA-LITERACY.RL.4.3: Describe in depth a character, 

setting, or event in a story or drama, drawing on specific details in the text 
(e.g., a character's thoughts, words, or actions). 

• Formative Assessment: Making Connections worksheet and Character 
Analysis Chart 

• Students will be able to describe a character in depth by pulling on specific 
details from the text: these specific details will fuel the connections they 
made to the character and then will fill out their character analysis charts.  

 
Lesson Plan 2 

• Standard: CCSS.ELA-LITERACY.RL.4.1: Refer to details and examples in 
a text when explaining what the text says explicitly and when drawing 
inferences from the text. 

• Formative Assessment: Before, During, After Questioning Chart & informal 
note taking during group discussions 

• Students will refer to specific instances in the text that they still have 
questions about and will be able to answer some of those questions with 
inferences based on the text after discussing their question charts in a group. 

 
Lesson Plan 3 

• Standard: CCSS.ELA-LITERACY.RL.4.1: Refer to details and examples in 
a text when explaining what the text says explicitly and when drawing 
inferences from the text. 

• Formative Assessment: Visualization image, self-stick notes in student 
novels, & informal note taking from group discussions 

• Students will refer to specific scenes in the book to make an inference about 
what will happen next and use visualization to draw that image. 

 
Lesson Plan 4:  

• Standard: CCSS.ELA-LITERACY.RL.4.2: Determine a theme of a story, 
drama, or poem from details in the text; summarize the text. 

• Formative Assessment: Kahoot results, Padlet summaries, and Padlet theme 
submissions. 

• Students will use class discussions, annotations in the text, previous 
assignments, and classroom review to guide their determination of the 
novel’s theme and to construct a brief summary of the novel. 

 
Summative Assessment: 
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• For after LP 1-LP 4. 
• Standard: CCSS.ELA-LITERACY.RL.4.2 Determine a theme of a story, drama, or 

poem from details in the text; summarize the text. 
• For the summative assessment, students will be asked to reread chapters 

25 & 33. Chapters 25 & 33 are centered around some of the issues that 
the community faces as a whole: the invisible line that divides the city 
into rich/poor and white/black. These chapters also encapsulate one of 
the greater themes of the novel: change. The girls change and grow up as 
they are also advocating for change to the status quo. Additionally, Ch. 
33 focuses on Aster Douglas asking her grandfather for advice on 
standing up for change despite what the consequences may be.  

• Students will be asked to 1) take the role of a concerned citizen, 2) pick 
an issue in the community that they would like to see fixed, 3) write to a 
local representative or state representative to address the issue. A formal 
handout will be given. 

• The students’ letters should be: 
o Neat, organized, clear, easy to read. If there are errors, errors 

should not hinder understanding 
o Addressed to specific and real issue that is plaguing their 

community and must explain why this issue is so damaging  
o Must explain why this issue must be fixed 
o At least one potential solution must be suggested to the 

representative(s) in the letter. 
 
Note: All of the created worksheets were made with student reflection in mind. While the 
chapters chosen for each strategy work well, these strategies and the accompanying worksheets 
can work for many other chapters throughout the book. Also, student completed worksheets can 
be revisited again at a later time in the unit to have students 1) reflect on their work, 2) self-
evaluate their learning, 3) synthesize and add-on new learnings to their previous work. All of 
these worksheets were created to also be part of a larger notebook, journal, or portfolio of work 
that students can refer back to whenever necessary. We encourage you to use them in a variety 
of ways. The worksheets can be printed and added to a literacy binder, can be cut out and pasted 
into a journal, or can be uploaded online to be used in a Google Docs folder/journal or in a 
Padlet. Any of these options would allow students to see their learning progress over time, and 
would also provide a way to show student progress to parents/guardians. 
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HANDOUTS/TECHNOLOGY: Lesson Plan 1: 
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Lesson Plan 2: 
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Lesson Plan 3: 
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Lesson plan 4: 

 
 
 
 
 



 
Emily Van der Watt & Cynthia Vega 

 
Summative Assessment: 

 


